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Dear Colleagues, 

 

IASCE is pleased to bring you the third member newsleƩer of 2012.  

 

I will begin with a few reminders for our July 2013 conference in 

Scarborough England, The TransformaƟve Power of Co‐operaƟon in 

EducaƟon. The Call for Proposals is on our website, www.iasce.net 

with a due date of December 1, 2012. At the conference, we will 

announce recipients of the IASCE Achievement Awards and the 

IASCE Elizabeth Cohen Award for Outstanding Thesis or 

DissertaƟon.  Award details and nominaƟons forms are available on 

our site and the deadline for nominaƟons is January 31, 2013. Also 

available on our site is an applicaƟon for a modest bursary to 

support the aƩendance of an IASCE member. ApplicaƟons are due 

February 15, 2013. 

 

In our last newsleƩer, we announced a call for nominaƟons to the 

IASCE Board. ElecƟons are now complete and Lalita Agashe, Lynda 

Baloche, Celeste Brody, Richard Cangro, Robyn Gillies, and ChrisƟne 

Lee have been elected to four‐year terms. Our current board is 

truly internaƟonal with board members from Australia, Canada, 

Finland, India, Israel, Japan, Singapore, United Kingdom, and United 

States. Our board is commiƩed to working with the organizaƟon 

and, as always, we welcome your input. 

http://www.iasce.net�
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WriƟng for This NewsleƩer  
 

There are so many things happening world‐wide related to cooperaƟve learning! Help others find out about 
them by wriƟng arƟcles or short news items for inclusion in this newsleƩer, and by submiƫng abstracts of 
published work for inclusion in the From the Journals secƟon of the newsleƩer. Short pieces (1000 words or less) 
are preferred. 
 
The newsleƩer appears three Ɵmes a year. Please email submissions or quesƟons about them to the editor of 
the IASCE NewsleƩer, Lalita Agashe, at lalitaagashe@gmail.com. Put “IASCE NewsleƩer” on the Subject line of 
the email, please.  
 
Thank you for your submissions. 

 

In this issue of our newsleƩer, we are introduced to Lalita 

Agashe, a returning board member. When I read her interview 

with board member Kathryn Markovchick, I was fascinated by 

Lalita’s descripƟon of her parƟcipaƟon in the Torino conference. 

It was clear that she had a strong commitment to cooperaƟve 

learning when she travelled to Torino and it is nice to know how 

Lalita’s work has benefited from her connecƟon with IASCE. We 

also know that IASCE has benefited from Lalita’s perspecƟves and 

experƟse and we thank her for her work as newsleƩer editor.  

 

In this issue, we again share an interesƟng array of abstracts that 

provide us with a window into the myriad of contexts and 

contents that benefit from the use of cooperaƟon for learning. 

We also have a collecƟon of on‐line video resources related to 

cooperaƟve learning. I first saw this list about two months ago, 

and I’ve already uƟlized several videos in my own work with 

teacher educators. Those of you who aƩended our conference in 

Brisbane will remember Michael Boyle and board member Robyn 

Gillies;  thanks Michael and Robyn for sharing these resources. 

 

We hope to hear from you soon and to see you in Scarborough. 

As always, thank you for your support. 

 
 
 
 
 
 
 
 

How to 
Subscribe to the 
CL List 
 

Want to dialogue with 
others about your use of CL? 
Then, you might wish to join 
the CL List, an internet 
discussion group 
about cooperaƟve learning.  
 
Well‐known CL experts as 
well as “just folks” belong. 
Currently, the CL List isn’t a 
busy group, but when 
discussions do take place, 
they are oŌen enlightening. 
 
Furthermore, you can 
receive updates on CL 
related events. 
 
To subscribe, send an email 
to CL_Listsubscribe@ya 
hoogroups.com. You should 
very quickly receive an email 
reply with simple 
instrucƟons.  
If that fails, just send an 
email to george@vegetarian
‐society.org, and he’ll do the 
necessary. 
 

Talk to you soon! 

LETTER FROM THE CO-PRESIDENT CONTINUED 
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MEET THE BOARD 

Lalita Agashe 
Interviewed by Kathryn Markovchick 

 

It has been my pleasure to work with Lalita to submit this interview to our readers. 
As I am sure you will see from reading her interview, Lalita is a real giŌ to the world 
of cooperaƟve learning and teaching. She has been invaluable as the editor of our 
newsleƩer bringing our readers the heart and soul of cooperaƟve learning. I 
especially have enjoyed meeƟng her, hearing her present, reading her research, 
and understanding how she weaves her passion for woman development, 
meditaƟon and yoga into her work and life. Happy reading and make your plans 
now to come to Scarborough to meet and hear Lalita in person!  (Kathryn) 

Lalita Agashe, Ph.D., has enjoyed teaching pre‐school through high school students as well as would‐be 
teachers in her career as an educator. She is currently a visiƟng faculty at the SNDT Women’s University, India 
and a freelance teacher educator. She has wriƩen textbooks on environment educaƟon and science for 
students and teachers at India’s state and naƟonal level. She is also exploring the role of yoga in improving 
cooperaƟon within oneself. She authored the first book in the Marathi language on cooperaƟve learning. 

How did you come across CL and IASCE? 
In 1998‐99, I was teaching maths and science to the upper primary and secondary kids at an upcoming school 
in CalcuƩa, India. AŌer having taught a class of 40 preprimary kids single‐handedly at a modest school for 
soldiers' children in another state of India, teaching in this affluent school was quite different. The school was 
new; the management was eager to implement good ideas and they provided sufficient resources to do so. 
While working on my PhD, I had explored the potenƟal of individualised learning for mastering the basics of a 
topic. In this school, I realized that the principles of individualized instrucƟon are very useful in teaching, yet 
the students and I are happier and oŌen learn beƩer in groups. At Ɵmes, these twenty five students were a lot 
for me to handle,  it was something not to be very proud of especially compared to a teacher in Indian urban 
school who teaches fiŌy to sixty students. During this period, I aƩended a workshop that included cooperaƟve 
learning (CL). Even though the workshop hardly provided anything I wanted then ‐ mainly group management 
skills, I was drawn to CL. I think it suited my innate belief that learning is a social process. I found a book that 
briefly menƟoned CL principles and group invesƟgaƟon by Shlomo and Yael Sharan. As I read this book, I 
realized the way I was teaching the eighth graders biology was close to ‘group invesƟgaƟon’.  The students 
and I had a great Ɵme exploring ‘polluƟon’ and ‘diseases’ through group invesƟgaƟon. During the following 
vacaƟon, my research arƟcle based on this experiment was published in an Indian journal.  This was my first 
sƟnt at CL pracƟce and research. Later I moved to Pune and for some Ɵme worked as freelance teacher 
educator, conducƟng workshops based on ‘maximising learning’ where I tried to introduce both cooperaƟve 
learning and individualized learning to the parƟcipant teachers. While working with some teacher educators, I 
found them use CL informally, yet very effecƟvely. I purchased some books on CL from abroad, and started to 
integrate CL theory and pracƟce. I was geƫng more and more uneasy with the contrast in Indian schools 
marked by the absence of group work in the classroom and ample group work in co‐curricular areas. Indian 
cultural tradiƟons and customs are so full of cooperaƟve celebraƟons taking place throughout the year that 
the absence of group work in the classroom seemed unnatural. While working in environmental educaƟon, I 
felt a strong need for the Indian educaƟon system to adopt CL in classrooms and I wrote about it. When I got 
an opportunity to teach M.Ed. students, some of them took up CL‐based topics for their master’s dissertaƟon. 
It was during this Ɵme that I happened to view the IASCE website, became a member of IASCE, started reading 
the newsleƩer and then the Turin conference was announced. 

How do you remember the Turin conference? 
It was a memorable event for me in many ways. It was my first visit abroad.  I was travelling alone. I was going 
not just to listen to others at the conference but was also going to read my paper on 'woman empowerment 
through CL' at an internaƟonal conference. I was spending a considerable amount of my own money, though 
later I got some back with a Travel Grant from the University of Pune.  I realised how my trip would have been 
impossible to arrange without the cooperaƟon of family and friends. 
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MEET THE BOARD CONTINUED 

I wanted to make the most of Turin conference. It was difficult to choose from the tantalizing menu of 
the preconference workshops.  I aƩended the workshop on creaƟvity held jointly by the same Yael 
Sharan whose Group invesƟgaƟon strategy I had used, and Lynda Baloche, another veteran and 
author. I was impressed by the pleasant and the expert way the duo conducted the workshop! I also 
aƩended Pasi Sahlberg’s workshop and was very happy to experience the same simplicity that I had 
seen in some of my favourite Indian teachers which directly conveys the essence to the parƟcipants. I 
liked the mix of academics and the atmosphere of comfortable dialogue at the conference. 

What helped you sustain your interest in CL? 
I conƟnue to feel happy, pracƟcing and exploring CL. There are many important things that go hand in 
hand and keep me conƟnuing with CL with increasingly greater involvement. One is regular pracƟce of 
using CL in classroom and in teacher training. SomeƟmes the students respond well to CL and 
occasionally they resist. When they resist I am forced to take a step back and reflect. SomeƟmes due to 
such resistance and oŌen out of curiosity, I refer to the books and research arƟcles and approach my 
IASCE friends for guidance. Here comes the second factor, that of becoming a board member of IASCE 
and becoming its newsleƩer editor. It opened up a rainbow of new friendships and communicaƟons. I 
began corresponding with the CL experts in IASCE, who helped readily when I needed to consult and 
share. I have developed close contact with some members. Through the occasional CL‐listserv and 
through the communicaƟon with CL researchers, I am able to get new perspecƟves on CL and more. It 
also brings in the third important factor‐‐my learning of yoga, especially meditaƟon pracƟce‐‐that is 
helping me in many ways. It helps me keep happy, calm and understand myself and my students 
beƩer. Gradually it helps with CL and teaching in general.   I also find that meditaƟon helps to keep 
alive my need as a teacher for ‘something new coming my way’.  

I aƩended the 2010 Brisbane conference. And then I found myself coordinaƟng the CL special issue of 
the Indian research journal Experiments in EducaƟon that was published through the iniƟaƟves of Raja 
Ganesan, and IASCE board members Yael Sharan and Robyn Gillies. 

Back home, some of my teachers at SNDT College of EducaƟon, Pune, and educator friends in India 
have been supporƟng me in my efforts to spread CL. Guidance from Yael Sharan and Celeste Brody as 
well as other IASCE members in various CL related maƩers has always come my way freely whenever I 
requested. All this helps me conƟnue with CL and share it, though my work is sƟll on a small scale. 

How did you go about wriƟng a book on CL in Marathi language? 
Let me provide the background first. India is a vast country of many languages with many scripts and 
many social castes with related socio‐economic hierarchy and disconnected social groups. These 
unique features of Indian diversity highlight the need to raise the ‘we’ feeling among the ciƟzens and 
so I think it is criƟcal that formal educaƟon contributes to it through ample and systemaƟc use of CL 
and cooperaƟve approach in general. India’s latest naƟonal curriculum framework and teacher 
educaƟon policy also recommend the use of cooperaƟve and collaboraƟve learning approaches in the 
classroom. However, there is dearth of literature on CL in India. In this situaƟon, a book on CL for the 
Marathi teacher, educator and policy maker was overdue. Most probably it is the first book on CL in 
Marathi, which is the regional language of the State of Maharashtra where it can be useful for 
thousands of teachers. 

What are your future plans? 
I want to do many things, (already started doing some). They include: sharing CL and cooperaƟve 
approach in its broader sense with the Indian teachers and educators at the school level and in higher 
educaƟon; making my CL book available to the readers of other Indian languages; exploring the way 
the Indian teachers and educators perceive and implement CL in their own context; encouraging Indian 
educators to link with the IASCE; using CL for woman development; and exploring the spiritual basis of 
cooperaƟon and its correlates. The last, but no less important, plan is to keep pracƟcing the CL 
approach in classroom in a beƩer manner. 
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IASCE CONFERENCE ANNOUNCEMENT 
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IASCE AWARDS AND THE VERONA CONFERENCE ANNOUNCEMENT 

IASCE AWARDS 
 
The theme of the next IASCE internaƟonal conference, The TransformaƟve Power of Co‐operaƟon in EducaƟon, 
promises to highlight the impact cooperaƟve learning has had on educaƟon over the years. At this conference, 
IASCE will recognize educators and researchers who have contributed to cooperaƟve learning’s impact on 
educaƟon by presenƟng the IASCE Achievement Awards and the IASCE Elizabeth Cohen Award for Outstanding 
Thesis or DissertaƟon. 
 
The IASCE Achievement Awards recognize outstanding contribuƟons to educaƟon and the field of cooperaƟve 
learning by those who have (a) conducted research in cooperaƟve learning, (b) created original materials that 
promote student academic improvement and democraƟc social processes, or (c) engaged in service and acƟvism 
that contributes to organizaƟons and structures that enhance cooperaƟon in educaƟon and extend high‐quality 
pracƟces in cooperaƟve learning.   
 
The IASCE Award for Outstanding Thesis or DissertaƟon recognizes new scholars who demonstrate strong 
potenƟal for contribuƟons to the field of cooperaƟve learning and educaƟon through the compleƟon of a recent 
thesis or dissertaƟon for the master’s or doctorate degree.   
 
NominaƟons are now open for the 2013 Awards.  The closing date is 30 January, 2013.  
For further details, nominaƟon forms and submission details kindly see the Awards link on the IASCE website 
(iasce.net).  
 
Names of award recipients and their projects will be posted on the IASCE website and announced in the 
NewsleƩer. 

 

 

VERONA CONFERENCE 

 

UNIVERSITY OF VERONA 
Department of Philosophy, EducaƟon and Psychology 

 

CENTER FOR INTERCULTURAL STUDIES 
Centre for Leadership and Diversityin co‐organisaƟon with Comune di Verona, NAME, IACP, IAIE 

 

Conference Website 
hƩp://www.csiunivr.eu/it/noƟzie/62‐conference‐intercultural‐counselling‐and‐educaƟon‐in‐the‐global
‐world‐april‐18‐21‐2013.html 

 

InternaƟonal Conference 
Intercultural Counseling and EducaƟon in the Global World 
Educazione e Counselling interculturale nel mondo globale 
Verona, 15‐18 April 2013 
University of Verona and Palazzo della Gran Guardia, Piazza Bra 

 

STRANDS: 
Strand 1: IntegraƟng Counseling and Psychotherapy Approaches into Inter‐ and MulƟcultural Therapy 
Strand 2: IntegraƟng TradiƟonal Healing and Spirituality into Counseling and Psychotherapy 
Strand 3: Diversity Issues in Therapy‐ Gender, Race, Class, Sexual OrientaƟons, Disability, Age, and 
Religion 
Strand 4: Cross‐cultural Supervision and Research in Counseling 
Strand 5: Intercultural and MulƟcultural EducaƟon 
Strand 6: Intercultural Competences 
Strand 7: Democracy, CiƟzenship, Equity and Student Engagement 
Strand 8: CooperaƟve Learning 

http://www.csiunivr.eu/it/notizie/62-conference-intercultural-counselling-and-education-in-the-global-world-april-18-21-2013.html�
http://www.csiunivr.eu/it/notizie/62-conference-intercultural-counselling-and-education-in-the-global-world-april-18-21-2013.html�
http://www.csiunivr.eu/it/notizie/62-conference-intercultural-counselling-and-education-in-the-global-world-april-18-21-2013.html�
http://www.csiunivr.eu/it/notizie/62-conference-intercultural-counselling-and-education-in-the-global-world-april-18-21-2013.html�
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COOPERATIVE LEARNING RESOURCES: HIGH QUALITY VIDEOS IN THE PUBLIC DOMAIN  

CooperaƟve Learning Resources: High Quality Videos In the Public Domain 
Compiled by Robyn Gillies and Michael Boyle: University of Queensland, 
Australia 
 
EDUTOPIA: How to Teach Maths as a Social AcƟvity 
hƩp://www.edutopia.org/math‐social‐acƟvity‐cooperaƟve‐learning‐video 
This lesson focuses on a Year 5 classroom in Anchorage Alaska. The main character, an impressive 
“master” teacher explains the importance of teaching explicitly the social skills that contribute to  
successful group work (e.g., giving and receiving help). The Fishbowl strategy is demonstrated to show  
students what the basic skills look like. The teacher models parƟcular group skills, explains how to  
promote thinking through students explaining soluƟons to others, etc. This video makes an important 
contribuƟon in communicaƟng the importance of social skills in contribuƟng to group success.  
 
EDUTOPIA: Applying Maths Skills to a Real World Problem 
hƩp://www.edutopia.org/mountlake‐terrace‐geometry‐real‐world‐video 
This video shows high‐school students working in collaboraƟve groups designing an appropriate  
educaƟonal facility to meet the demands of students in 2015. This architectural, design project is a 
great example of a complex task where students can bring their respecƟve strengths into play in the 
service of the whole group. 
 
EDUTOPIA: Teaching Students to Work Together 
hƩp://www.edutopia.org/cooperaƟve‐project‐learning‐middle‐school‐video 
Set in a middle school in the US, this video explains how cooperaƟve learning is used in the service of 
“real world” projects, hands‐on science acƟviƟes; it also explains how the teachers across curriculum 
disciplines work collaboraƟvely to integrate their teaching but also to model what collaboraƟve  
pracƟce looks like. 
 
PASIFIKA EDUCATION COMMUNITY 
hƩp://pasifika.tki.org.nz/Media‐gallery/EffecƟve‐teaching‐for‐Pasifika‐students/CollaboraƟve‐Learning 
This site has been developed by the Ministry of EducaƟon in New Zealand to cater for teachers working 
with students from diverse cultural and linguisƟc backgrounds; these include Maori, Samoan and  
Tongan students. A number of short videos are provided; these exemplify teaching prioriƟes in  
acknowledging student strengths, emphasizing the importance of caring relaƟonships, having high  
academic expectaƟons of students and implemenƟng pedagogical pracƟces that promote collaboraƟon 
amongst students. 
 

 CollaboraƟve Learning 
hƩp://pasifika.tki.org.nz/Media‐gallery/EffecƟve‐teaching‐for‐Pasifika‐students/CollaboraƟve‐
Learning 
This video emphasizes the value of cooperaƟve learning for enabling students from various  
cultural backgrounds to come together. 
 

 EffecƟve Teaching for Pasifika Students 
hƩp://pasifika.tki.org.nz/Media‐gallery/EffecƟve‐teaching‐for‐Pasifika‐students/Strategies‐at‐Work 
A number of teachers working at various levels talk about the teaching approaches they find to be 
effecƟve. 
 

http://www.edutopia.org/math-social-activity-cooperative-learning-video�
http://www.edutopia.org/mountlake-terrace-geometry-real-world-video�
http://www.edutopia.org/cooperative-project-learning-middle-school-video�
http://pasifika.tki.org.nz/Media-gallery/Effective-teaching-for-Pasifika-students/Collaborative-Learning�
http://pasifika.tki.org.nz/Media-gallery/Effective-teaching-for-Pasifika-students/Collaborative-Learning�
http://pasifika.tki.org.nz/Media-gallery/Effective-teaching-for-Pasifika-students/Collaborative-Learning�
http://pasifika.tki.org.nz/Media-gallery/Effective-teaching-for-Pasifika-students/Collaborative-Learning�
http://pasifika.tki.org.nz/Media-gallery/Effective-teaching-for-Pasifika-students/Collaborative-Learning�
http://pasifika.tki.org.nz/Media-gallery/Effective-teaching-for-Pasifika-students/Strategies-at-Work�
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 COOPERATIVE LEARNING RESOURCES: HIGH QUALITY VIDEOS IN THE PUBLIC DOMAIN  

 
Teachers Network: Classroom Management through CooperaƟve Groups 
hƩp://ediv.alexanderstreet.com/view/1641190/play/true/ 
Available through the “EducaƟon in Video” database, this 7 mins video provides a nuts and bolts 
descripƟon of how CL can be used successfully in conjuncƟon with Maths upper primary school 
teaching. the presentaƟon is set in an American classroom and demonstrates how a CL lesson might 
flow, how groups are formed and roles are assigned. 
 
TES: Structured  Groups 
hƩp://www.tes.co.uk/teaching‐resource/Structured‐Groups‐6085358/ 
Small groups of secondary students (Year 9) are seen here working on a markeƟng campaign. Peers 
adjudicate one another’s presentaƟons using criteria delineated by the teacher. The teacher is shown 
in the facilitaƟve role. Some comments are provided by an expert commentator on the teacher’s 
implementaƟon of the cooperaƟve approach to teaching. 
 
SCRIPTED COOPERATIVE LEARNING 
 
CollaboraƟve Strategic Reading (CSR) 
hƩp://iris.peabody.vanderbilt.edu/csr/cwrap.htm 
An introducƟon to a mulƟ‐component strategy, based on Reciprocal Teaching is provided. This video is 
one resource offered in a module which enables teachers to explore the strategy 
 
Reciprocal Teaching Part 1 
hƩp://www.youtube.com/watch?v=8oXskcnb4RA 
 
Reciprocal Teaching Part 2 
hƩp://www.youtube.com/watch?v=e8gSIcSyypk&feature=relmfu 
 
Success at the Core: The Big Brain: A CooperaƟve Learning Protocol 
hƩp://successaƩhecore.com/teacher‐development/featured‐video.aspx?v=28 
A group work protocol, “Big Brain” is explored to enable students to listen more effecƟvely to one 
another. 
 
 
INTERVIEWS 
 
EDUTOPIA: The CollaboraƟve Classroom: An Interview with Linda Darling‐Hammond 
hƩp://www.edutopia.org/linda‐darling‐hammond‐social‐emoƟonal‐video 
Hammond discusses how to “design schools that are developmentally healthy places”, creaƟng 
environments where social and emoƟonal needs are recognized and catered for.  
 
EDUTOPIA: The Heart‐Brain ConnecƟon: The Neuroscience of Social, EmoƟonal, and Academic 
Learning – Richardson Davidson  
hƩp://www.edutopia.org/richard‐davidson‐sel‐brain‐video 
Davidson explains the relaƟonship between environmental behavioural intervenƟons and the 

development of the brain structure in specific ways. Significantly, he suggests that social and emoƟonal 

learning can change brain structure and funcƟon. 

 

 

http://ediv.alexanderstreet.com/view/1641190/play/true/�
http://www.tes.co.uk/teaching-resource/Structured-Groups-6085358/�
http://iris.peabody.vanderbilt.edu/csr/cwrap.htm�
http://www.youtube.com/watch?v=8oXskcnb4RA�
http://www.youtube.com/watch?v=e8gSIcSyypk&feature=relmfu�
http://successatthecore.com/teacher-development/featured-video.aspx?v=28�
http://www.edutopia.org/linda-darling-hammond-social-emotional-video�
http://www.edutopia.org/richard-davidson-sel-brain-video�
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From the Journals 

From the Journals 
Compiled by George Jacobs and Lalita Agashe 
 
 
 
Benard S. (2012). Cohesion from conflict: Does intergroup conflict moƟvate 
 intragroup norm enforcement and support for centralized leadership? Social 
 Psychology Quarterly, 75(2), 107‐130. doi: 10.1177/0190272512442397 
 
Classic work suggests that intergroup conflict increases intragroup cohesion and cooperaƟon. But how do 
group members respond when their peers refuse to cooperate? Simmel ([1908] 1955) argued that groups 
in conflict quell dissent by sancƟoning group members and supporƟng centralized leadership systems. This 
claim has important implicaƟons, but liƩle direct support. This research invesƟgates how intergroup 
conflict shapes individuals’ tendencies to sacrifice for their groups, enforce norms by sancƟoning their 
peers, and relinquish decision‐making autonomy to a leader. I test the predicƟons with two small group 
experiments, which find that conflict increases enforcement of norms when outgroup parƟcipaƟon in 
conflict is high and increases contribuƟon to the group regardless of outgroup parƟcipaƟon in conflict. 
Evidence on support for leaders is mixed and suggests that the performance of the group may affect 
support for leaders. The research has broader theoreƟcal implicaƟons for the study of group processes, 
collecƟve acƟon, and insƟtuƟons. 
 
Chan, S., & Leijten, F. (2012). Using feedback strategies to improve peer‐learning in welding. 
 InternaƟonal Journal of Training Research, 10(1), 23‐29. 
 
Due to safety consideraƟons, students' pracƟce and learning of welding is conducted within individual 
welding booths. The booth seƫng presents some challenges to student learning as collaboraƟve learning 
within a workshop learning environment is compromised. The project reported in this paper, established 
peer‐learning (i.e., students learning from each other) as an opportunity to enhance student learning. 
Techniques for effecƟve feedback were presented to students as a means of compensaƟng for reported 
disadvantages of novices' peer learning. Therefore, this arƟcle provides results from introducing peer‐
learning with relevant feedback techniques, to improve learning outcomes for welding students. This is a 
pracƟcal evidence‐based study, reporƟng findings that are generalisable to the learning of other trade‐
based disciplines. The feedback strategies proposed are not difficult to introduce to learners and teachers 
but lead to improved student engagement, improved student meta‐cogniƟon and enhanced skill pracƟce 
and learning. 
 
Dawes C., Loewen P., Schreiber D., Alan N. Simmons, Taru Flagan, Richard McElreath, ScoƩ E. 
 Bokemper, James H. Fowler, and MarƟn P. Paulus. (2012). Neural basis of egalitarian behaviour. 
 Proceedings of the naƟonal academy of sciences of the USA, 109(17), 6479‐6483.   
 doi: 10.1073/pnas.1118653109. Retrieved from hƩp://www.pnas.org/. 
 
Individuals are willing to sacrifice their own resources to promote equality in groups. These costly choices 
promote equality and are associated with behavior that supports cooperaƟon in humans, but liƩle is 
known about the brain processes involved. We use funcƟonal MRI to study egalitarian preferences based 
on behavior observed in the “random income game.” In this game, subjects decide whether to pay a cost 
to alter group members’ randomly allocated incomes. We specifically examine whether egalitarian 
behavior is associated with neural acƟvity in the ventromedial prefrontal cortex and the insular cortex, two  
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regions that have been shown to be related to social preferences. Consistent with previous studies, we 
find significant acƟvaƟon in both regions; however, only the insular cortex acƟvaƟons are significantly 
associated with measures of revealed and expressed egalitarian preferences elicited outside the 
scanner. These results are consistent with the noƟon that brain mechanisms involved in experiencing 
the emoƟonal states of others underlie egalitarian behavior in humans. 
 
 
Denton, D. W. (2012). Enhancing instrucƟon through construcƟvism, cooperaƟve learning, and cloud 
 compuƟng. TechTrends, 56(4), 34‐41. doi: hƩp://dx.doi.org/10.1007/s11528‐012‐0585‐1 
 
Cloud compuƟng technologies, such as Google Docs and MicrosoŌ Office Live, have the potenƟal to 
enhance instrucƟonal methods predicated on construcƟvism and cooperaƟve learning. Cloud‐based 
applicaƟon features like file sharing and online publishing are prompƟng departments of educaƟon 
across the naƟon to adopt these technologies. However, realizing the full potenƟal of these tools 
necessitates that future educators develop an understanding of how they can be used. Strategies for 
integraƟng cloud‐based applicaƟons are suggested and results from a case study involving graduate 
educaƟon students are presented. 
 
 
Dierdorff, E. C., Bell, S. T. and Belohlav, J. A. (2011). The power of collecƟvism: Effects of psychological 
 collecƟvism on team performance over Ɵme. Journal of Applied Psychology, 96 (2),  
 247‐262. doi: 10.1037/a0020929 
 
We examined the influences of different facets of psychological collecƟvism (Preference, Reliance, 
Concern, Norm Acceptance, and Goal Priority) on team funcƟoning at 3 different performance 
depicƟons: iniƟal team performance, end‐state team performance, and team performance change 
over Ɵme. We also tested the extent to which team‐member exchange moderated the relaƟonships 
between facets of psychological collecƟvism and performance change over Ɵme. Results from 
mulƟlevel growth modelling of 66 teams (N = 264) engaged in a business simulaƟon revealed 
differenƟal effects across facets of psychological collecƟvism and across different performance 
measurements. Whereas facets concerned with affiliaƟon (Preference and Concern) were posiƟvely 
related to iniƟal team performance, reliance was negaƟvely related to iniƟal team performance. Goal 
Priority was a strong predictor of end‐state performance. Team‐member exchange moderated the 
relaƟonship between performance change and 3 of the 5 facets of psychological collecƟvism 
(Preference, Reliance, Norm Acceptance). ImplicaƟons for team composiƟon and team training are 
discussed. 
 
 
Geier, C. S., & Bogner, F. X. (2011). Learning at workstaƟons: Students' saƟsfacƟon, aƫtudes towards 
 cooperaƟve learning and intrinsic moƟvaƟon. Journal of EducaƟonal Research, 3(2), 5‐16. 
 
194 5th graders parƟcipated in an age‐appropriate anƟ‐smoking study of a special student‐centered 
learning form called 'learning at workstaƟons ‐ health hazards of smoking'. The educaƟonal 
intervenƟon was implemented in school classroom. The methodical focus was cooperaƟve learning 
with comparing both factual knowledge and behavioral skills relevant to smoking educaƟon. Empirical 
scores revealed a clear preference for behavioral‐based workstaƟons. Students' saƟsfacƟon with the 
knowledge‐related workstaƟons was shown to correspond to their aƫtudes towards cooperaƟve 
learning and to their interest and perceived choice, whereas the behavioral‐based ones did not show 
any such correspondence. 
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Goodell, L. S., Cooke, N. K., & Ash, S. L. (2012). CooperaƟve learning through in‐class team work: An 
 approach to classroom instrucƟon in a life cycle nutriƟon course. NACTA Journal, 56(2), 68‐75. 
 
Aimed at increasing higher level and criƟcal thinking skills, professional and social skill development, 
and at engaging students in ownership of their learning, CooperaƟve Learning (CL) occurs when small 
groups of students work together to achieve a common objecƟve. Through this qualitaƟve  
examinaƟon, student reports revealed three dominant emergent themes related to the CL approach: 
"Real World" PreparaƟon, Group Dynamics, and Variety Desired. Students wrote that the course de‐
scribed here was challenging and helped prepare them for future careers in which they would be re‐
quired to work in groups to solve complex problems. In line with the instructor's goals, the CL environ‐
ment appeared to simulate the challenges associated with group work in a professional seƫng while 
providing students feedback on their performance and opportuniƟes to change their behavior in a sup‐
porƟve atmosphere. While student saƟsfacƟon was high in the course, they also desired a variety of 
teaching methods in the classroom (e.g. hands‐on acƟviƟes, guest speakers, whole class discussion), 
suggesƟng the CL approach should be paired with addiƟonal teaching strategies to opƟmize learning 
outcomes. CooperaƟve Learning could be used in a variety of courses to provide students structured 
opportuniƟes to learn from each other and to improve their problem‐solving abiliƟes. 
 
 
Hadjerroui, S. (2012). InvesƟgaƟng technical and pedagogical usability issues of collaboraƟve learning 
 with wikis. InformaƟcs in EducaƟon, 11(1), 45–64.  
 
Wikis have been recently promoted as tools that foster collaboraƟve learning. However, there has 
been liƩle research devoted to the criteria that are suitable to address issues perƟnent to collaboraƟve 
learning. This paper proposes a set of criteria to explore technical and pedagogical usability issues of 
collaboraƟve learning with wikis. The criteria are then used to evaluate students’ collaboraƟve wriƟng 
acƟviƟes. The units of study are wikis that groups of students developed collaboraƟvely using Me‐
diaWiki. This paper also reports on technical and pedagogical implicaƟons for the use of wikis as col‐
laboraƟve learning tools in teacher educaƟon. 
 
 
Hanshaw, L. (2012). QualitaƟve aspects of group‐only tesƟng. College Student Journal, 46(2), 419‐426. 
 
This study sought to determine how students would describe their group‐only cooperaƟve tesƟng ex‐
periences in terms of key elements of cooperaƟve learning oŌen cited in the literature. WriƩen com‐
ments of 159 graduate students were analyzed and 26 related categories of comments were derived 
from 495 statements of students enrolled in two graduate classes offered during nine months of a reg‐
ular school year and two five‐week summer terms. Students menƟoned all five of the selected ele‐
ments of cooperaƟve learning within various contextual statements they wrote to describe their coop‐
eraƟve tesƟng experiences. The results of this study indicated that posiƟve experiences occurred more 
oŌen than negaƟve experiences across categories defined as (1) PosiƟve Interdependence, (2) Face‐to‐
Face InteracƟon, (3) Individual and Group Accountability, (4) Appropriate Use of Social Skills, and (5) 
Group Processing in this study. Students also reported predominantly posiƟve psycho‐social benefits 
such as lowered stress and test anxiety levels, friendships made, increased learning, and a strong pref‐
erence for the group‐only tesƟng format. Teachers in the class also indicated a willingness to use this 
tesƟng format in their own classrooms following their group tesƟng experiences. Moreover, higher 
achievement gains were reported as part of students' experiences during the cooperaƟve group‐
tesƟng arrangement featured in this study.  
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Hsiung, C.‐M. (2012). The effecƟveness of cooperaƟve learning. Journal of Engineering EducaƟon, 101(1), 
 119‐137.  
 
Empirical evidence suggests that students studying cooperaƟvely exhibit significantly beƩer academic 
achievement. However, since most prior studies do not carefully monitor the Ɵme on task, it is unclear 
whether the observed learning benefits are due to the intrinsic superiority of cooperaƟve learning or 
merely a reflecƟon of the increased amount of Ɵme students spend on studying. This study compares the 
learning effecƟveness of cooperaƟve and individualisƟc learning. The proposed approach carefully 
monitors the learning method and the Ɵme on task both in regular day‐Ɵme teaching classes and out‐of‐
class studies. A series of experiments was performed in which 42 mechanical engineering students were 
randomly assigned to individualisƟc or cooperaƟve learning condiƟons, respecƟvely, and were then 
formed into heterogeneous groups comprising three team members. The experiments were conducted 
over an 18‐week semester. In conducƟng the experiments, the students aƩended both regular classes 
and out‐of‐hours homework sessions. The experimental results showed that given a sufficient period of 
Ɵme for the cooperaƟve learning teams to mature, the students in the cooperaƟve learning condiƟon 
performed substanƟally beƩer in both the homework and unit tests than those in the individualisƟc 
learning condiƟon. Since the Ɵme on task was carefully monitored, the higher academic performance of 
the students in the cooperaƟve learning condiƟon suggests that cooperaƟve learning is more effecƟve 
than individualisƟc learning. 
 
 
Hsiung, C.‐M. (2010). IdenƟficaƟon of dysfuncƟonal cooperaƟve learning teams based on students' 
 academic achievement. Journal of Engineering EducaƟon, 99(1), 45‐54. 
 
Considerable evidence exists to suggest that students who study cooperaƟvely reap significant benefits in 
terms of their learning performance. However, sooner or later, most cooperaƟve learning teams have to 
deal with one or more members whose acƟons disturb the team. Unless these problems are quickly 
resolved, the cooperaƟve learning team gradually becomes dysfuncƟonal and the benefits of cooperaƟve 
learning are diminished. A method is proposed for idenƟfying dysfuncƟonal cooperaƟve learning teams 
by comparing the academic achievement of students in a cooperaƟve learning condiƟon with that of 
students in an individual learning condiƟon. A series of experiments were performed in which 42 
sophomore mechanical engineering students were randomly assigned to the two learning condiƟons and 
were formed into mixed‐ability groups comprising three team members. The academic performance of 
the students in the two learning condiƟons was then systemaƟcally compared in terms of their 
respecƟve test scores. DysfuncƟonal teams were idenƟfied using a new quality index defined as the 
mean test score of the team divided by the standard deviaƟon of the team members' test scores. The 
probability of a Type I error was quanƟfied using a control chart. The idenƟficaƟon results were verified 
by analyzing the students' off‐task behavior frequency and aƫtudes toward cooperaƟve learning, 
respecƟvely. The experimental results confirm that the proposed quality index is a potenƟal indicator of 
dysfuncƟonal cooperaƟve learning teams. 
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McCulloch, P., Rathbone, J. and Catchpole, K. (2011). IntervenƟons to improve teamwork and 
 communicaƟons among healthcare staff. BriƟsh Journal of Surgery. 98. 469–479. doi:  
 10.1002/bjs.7434. 
 
Concern over the frequency of unintended harm to paƟents has focused aƩenƟon on the importance 
of teamwork and communicaƟon in avoiding errors. This has led to experiments with teamwork 
training programmes for clinical staff, mostly based on aviaƟon models. These are widely assumed to 
be effecƟve in improving paƟent safety, but the extent to which this assumpƟon is jusƟfied by 
evidence remains unclear. A systemaƟc literature review on the effects of teamwork training for 
clinical staff was performed. InformaƟon was sought on outcomes including staff aƫtudes, teamwork 
skills, technical performance, efficiency and clinical outcomes. Of 1036 relevant abstracts idenƟfied, 14 
arƟcles were analysed in detail: four randomized trials and ten non‐randomized studies. Overall study 
quality was poor, with parƟcular problems over blinding, subjecƟve measures and Hawthorne effects. 
Few studies reported on every outcome category. Most reported improved staff aƫtudes, and six of 
eight reported significantly beƩer teamwork aŌer training. Five of eight studies reported improved 
technical performance, improved efficiency or reduced errors. Three studies reported evidence of 
clinical benefit, but this was modest or of borderline significance in each case. Studies with a stronger 
intervenƟon were more likely to report benefits than those providing less training. None of the 
randomized trials found evidence of technical or clinical benefit. The evidence for technical or clinical 
benefit from teamwork training in medicine is weak. There is some evidence of benefit from studies 
with more intensive training programmes, but beƩer quality research and cost‐benefit analysis are 
needed. 
 
 
Montoya M. M., Massey A. P. and Lockwood N.S. (2011). 3D collaboraƟve virtual environments: 
 Exploring the link between collaboraƟve behaviors and team performance. Decision Sciences. 
 42 (2), 451–476, DOI: 10.1111/j.1540‐5915.2011.00318.x 
 
Increasingly, organizaƟonal work is conducted by virtual teams interacƟng across boundaries of space 
and Ɵme. Despite advances in collaboraƟve technologies, members of virtual teams oŌen find the 
experience challenging and a far cry from physically “being there.” In response, immersive and 
interacƟve three‐dimensional collaboraƟve virtual environments (3D CVEs) are emerging and 
purported to address the shortcoming of earlier technologies. How teams will interact and ulƟmately 
perform in a 3D environment remains to be seen. In this study, drawing from group and 
communicaƟon theories, we explore the link between collaboraƟve behaviors and the performance of 
virtual teams working in a 3D CVE. We report on the results of a controlled experiment consisƟng of 
39 virtual teams of 91 individuals. Through cluster analysis, we idenƟfy disƟnct paƩerns of 
collaboraƟve behaviors associated with differenƟal levels of performance. Our findings provide a 
deeper understanding of how the unique spaƟal and visual characterisƟcs of 3D CVEs may transform 
virtual work. 
 
 
 



IASCE Newsletter Volume 31 Number 3   page | 14  

 
 FROM THE JOURNALS CONTINUED  

Pescarmona, I. (2011). Working on cooperaƟve learning: Challenges in implemenƟng a new strategy. 
 InternaƟonal Journal of Pedagogies & Learning, 6(3), 167‐174. 
 
The development of teaching professional competencies is necessary if teachers are to cope with 
heterogeneous students. From an educaƟonal comparaƟve perspecƟve, the arƟcle explores the 
complex process of implementaƟon of a new teaching method for mulƟcultural classrooms, such as 
Complex InstrucƟon. It invesƟgates the implicaƟons of an educaƟonal innovaƟon for a group of 
teachers, and to what extent the laƩer are able to change their educaƟonal ideas and pracƟces. An 
ethnographic research approach is adopted in order to shed light upon some of the challenges these 
teachers encountered and how these affected their choices. Thus the process of educaƟonal change is 
presented as an open problem in which the 'culture of the school' does not play a neutral role.  
 
 
Qureshi, M. A. (2012). Group dynamics and peer‐tutoring: A pedagogical tool for learning in higher 
 educaƟon. InternaƟonal EducaƟon Studies, 5(2), 118‐124. 
 
The increasing diversity in students' enrolment in higher educaƟon in Norway offers an opportunity to 
use collaboraƟve learning and teamwork as a learning vehicle to exploit the synergy in the community 
to have formal and informal agoras. TheoreƟcal and empirical observaƟon of the value of team 
processes provides the framework to personify our understanding of learning and present a model for 
teaching in higher educaƟon in Norway. We consider learning as a holisƟc process and one must 
appreciate its dynamics and be flexible and responsive to it. Moreover, such a view of the enƟre 
process necessitates an acƟve communicaƟon with all stakeholders of the system and to make an 
integraƟve and coordinated effort to ensure availability of the required insƟtuƟonal resources, 
equitable distribuƟon of the students' resources, and a smooth transiƟon from the tradiƟonal lecturing 
to this form of collaboraƟve learning to make higher educaƟonal insƟtuƟon a learning organizaƟon. 
We report a posiƟve feedback from the students aƩending two courses at School of Business at HiOA, 
indicaƟng that students consider this teaching method adding more value compared to tradiƟonal 
lecturing. 
 
Rojano‐Caceres, J. R., Ramos‐Quintana, F., & Vargas‐Cerdan, M. D. (2012). On fostering a co‐creaƟve 
 process within a CSCL framework. CreaƟve EducaƟon, 3(4), 383‐391. 
 
In this arƟcle is introduced a co‐creaƟve process fostered by a CollaboraƟve Learning Framework 
which pursues to engage peers of students in a synchronous collaboraƟve dynamic to build the 
knowledge by represenƟng it by a formal digraph called Networks of Concepts (NoC). This digraph, the 
NoC, allows building and represenƟng the knowledge in a syntheƟc way, while the co‐creaƟve process 
aims at developing cogniƟve skills and collaboraƟve aƫtudes as essenƟal part of 21st century skills for 
students. Nowadays, the CollaboraƟve Learning Framework has been and is currently being used in 
Mexican universiƟes in different undergraduate programs such as Industrial Engineering, Computer 
Science, Sociology, AccounƟng, Business AdministraƟon, and Molecular Biology; in this arƟcle we 
analyze and discuss a parƟcular case of an example in the Engineering program. Thus, the analyzed 
digraphs are the outcome of a co‐creaƟve process that is carried out through synchronous‐mode 
argumentaƟon and shared interacƟons by peers of students. 
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Romero, M., Hyvonen, P., & Barbera, E. (2012). CreaƟvity in collaboraƟve learning across the life span. 
 CreaƟve EducaƟon, 3(4), 422‐429. 
 
CreaƟvity is one of the competencies required in order successfully to meet challenges across the life 
span. AŌer defining the broad concept of creaƟvity and its relevance in educaƟon, this paper discusses 
the outcome of a literature review on creaƟvity in collaboraƟve learning across the different stages of an 
individual's development, with a specific focus on the use of ICT as a means of fostering the creaƟve 
learning process. Although much of the literature concerns creaƟvity and criƟcal thinking skills in children 
and adolescents, we analyze the specific requirements and specificiƟes of these competencies in 
advanced adulthood. We aim specifically to characterize the capabiliƟes of older adults to collaborate 
through Virtual Learning Environments (VLEs). The last part of the paper discusses means of promoƟng 
the development of creaƟve skills at different ages, notably in elderly persons, and the use of 
collaboraƟve learning technologies.  
 
 
Snel,M.J., Terwel, J., Aarnoutse, C.A.J. and van Leeuwe, J.F.J. (2012). EffecƟveness of guided co‐
 construcƟon versus direct instrucƟon for beginning reading instrucƟon. EducaƟonal Research and 
 EvaluaƟon, 18 (4), 353–374.  
 
In a field experiment with 178 first‐grade pupils, the effects of an experimental beginning reading 
programme were invesƟgated. Both an experimental and a control group worked with the most 
frequently used Dutch beginning reading programme, Learning to Read Safely. The instrucƟonal 
approach implemented in the experimental group was guided co‐construcƟon (GCC); the   instrucƟonal 
approach implemented in the control group was direct instrucƟon (DI). The results of an overall analysis 
of the development of word recogniƟon (WR) over Ɵme (i.e., throughout the 1st grade) showed the 
pupils in the experimental group to outperform those in the control group. However, the beƩer 
performance by the experimental group aƩenuated over Ɵme with beƩer performance by the control 
group on the last measurement occasion. Majority pupils benefiƩed more from GCC but minority pupils 
more from DI. Minority pupils in the control group showed greatest progress. 
 
 
 
Terwel, J., Van Oers, B., Van Dijk, I.M.A.W.& Van den Eeden, P.(2009). Are representaƟons to be provided 
 or generated in primary mathemaƟcs educaƟon? Effects on transfer. EducaƟonal Research and 
 EvaluaƟon, 15(1), 25‐44. DOI: 10.1080/13803610802481265.  
 
With regard to transfer, is it beƩer to provide pupils with ready‐made representaƟons or is it more 
effecƟve to scaffold pupils’ thinking in the process of generaƟng their own representaƟons with the help 
of peers and under the guidance of a teacher in a process of guided co‐construcƟon? The sample 
comprises 10 classes and 239 Grade 5 primary school students, age 10–11 years. A 
pretest‐posƩest control group research design was used. In the experimental condiƟon, pupils were 
taught to construct representaƟons collaboraƟvely as a tool in the learning of percentages and graphs. 
Children in the experimental condiƟon outperformed control children on the posƩest and transfer test. 
Both high‐ and low‐achieving pupils profited from the intervenƟon. This study shows 
that children who learn to design are in a beƩer posiƟon to understand pictures, graphs, and models. 
They are more successful in solving new, complex mathemaƟcal problems. 
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Van, D. T., & Lewis, R. (2012). Effects of cooperaƟve learning on students at An Qiang University in 
 Vietnam. InternaƟonal EducaƟon Studies, 5(1), 86‐99. 
 
This study invesƟgates the effects of jigsaw cooperaƟve learning on the achievement and knowledge 
retenƟon of 80 final‐year Vietnamese mathemaƟcs students, as well as reporƟng their aƫtudes toward 
this form of learning. These terƟary students were divided into two matched groups of 40 to be taught 
by the same lecturer. In the experimental group, jigsaw learning was employed, while in the control 
group, lecture‐based teaching was used over the six weeks of instrucƟon. The results showed that 
students in the experimental group, who perceived their instrucƟon as more cooperaƟve and more 
student‐centered, had significantly greater improvement on both achievement and retenƟon measures 
than did the students in the control group. A survey revealed favorable responses toward jigsaw 
learning. The major findings of this study support the effecƟveness of jigsaw learning for students in 
Vietnamese higher educaƟon insƟtuƟons. 
 
 
Zhang, X.‐a., Cao, Q. and Tjosvold, D. (2011), Linking transformaƟonal leadership and team 
 performance: A conflict management approach. Journal of Management Studies, 48,   
 1586–1611. doi: 10.1111/j.1467‐6486.2010.00974.x 
 
This study develops a model in which transformaƟonal leadership affects team coordinaƟon and 
performance through the conflict management approaches adopted by team members. Data were 
collected from three different sources in a lagged design from 108 teams in a large enterprise in China. 
Results support the reasoning that transformaƟonal leadership promotes team coordinaƟon and 
thereby team performance by encouraging teams to adopt a cooperaƟve, as opposed to compeƟƟve, 
approach to conflict management. These results suggest that transformaƟonal leadership may help 
team members manage conflicts for their mutual benefit. This is an important mechanism through 
which transformaƟonal leadership enhances team coordinaƟon and, in turn, achieves higher team 
performance. 



IASCE Newsletter Volume 31 Number 3 

 
IASCE EXECUTIVE BOARD 

 

Lalita Agashe, NewsleƩer Editor 
SNDT Women’s University 
Pune, India 
lalitaagashe@gmail.com 
 
Lynda Baloche, Co‐President 
West Chester University 
West Chester, Pennsylvania, USA 
lbaloche@wcupa.edu 
 
Maureen Breeze, Co‐President 
EducaƟon Consultant 
England 
m@ureenbreeze.co.uk 
 
Celeste Brody 
886 NW Stonepine Drive 
Bend, Oregon, USA 
celeste.brody@gmail.com 
 
Richard M. Cangro 
Western Illinois University 
Macomb, Illinois, USA 
RM‐Cangro@wiu.edu 
hƩp://www.wiu.edu/music/faculty/
cangro.shtml 
 
Kumico Fushino 
Language Center 
Rikkyo University 
Tokyo, Japan 
kumico‐fushino290729@niŌy.com 
 
Robyn Gillies 
The University of Queensland 
Brisbane, Australia 
r.gillies@uq.edu.au 
 
 

George M. Jacobs 
JF New Paradigm EducaƟon 
Singapore 
george@vegetarian‐society.org 
www.georgejacobs.net 
 
ChrisƟne Kim‐Eng Lee 
NaƟonal InsƟtute of EducaƟon/Nanyang 
Technological University 
Singapore 
chrisƟne.lee@nie.edu.sg 
 
Kathryn Markovchick, Treasurer 
SynƟro 
Readfield, Maine, USA 
kathrynm@maine.edu 
www.synƟro.org 

Don Plumb 
Great Lakes AssociaƟon for CooperaƟon in 
EducaƟon (GLACIE) 
Toronto ON, Canada 
d.plumb@sympaƟco.ca  
 
Pasi Sahlberg 
Centre for InternaƟonal CooperaƟon 
and Mobility CIMO 
Helsinki, Finland 
pasi.sahlberg@cimo.fi  
www.pasi.sahlberg.com 
 
Yael Sharan 
Group InvesƟgaƟon Projects (GRIP) 
Tel Aviv, Israel 
yaelshar@zahav.net.il 

IASCE EXECUTIVE BOARD 

mailto:lalitaagashe@gmail.com�
mailto:lbaloche@wcupa.edu�
mailto:m@ureenbreeze.co.uk�
mailto:brody@gmail.com�
http://www.wiu.edu/music/faculty/cangro.shtml�
http://www.wiu.edu/music/faculty/cangro.shtml�
http://www.wiu.edu/music/faculty/cangro.shtml�
http://www.wiu.edu/music/faculty/cangro.shtml�
mailto:kumico-fushino290729@nifty.com�
mailto:r.gillies@uq.edu.au�
http://www.georgejacobs.net�
mailto:christine.lee@nie.edu.sg�
http://www.mainesupportnetwork.org�
mailto:d.plumb@sympatico.ca�
mailto:pasi.sahlberg@cimo.fi�
http://www.pasi.sahlberg.com�
mailto:yaelshar@zahav.net.il�


IASCE Newsletter Volume 31 Number 3   page | 18  

 
IASCE MISSION STATEMENT 

Th
e 

IA
SC

E,
 e

st
ab

lis
h

ed
 in

 1
9

7
9

, i
s 

th
e 

o
n

ly
 in

te
rn

aƟ
o

n
al

, n
o

n
‐p

ro
fi

t 
o

rg
an

iz
a‐

Ɵ
o

n
 f

o
r 

ed
u

ca
to

rs
 w

h
o

 r
es

ea
rc

h
 a

n
d

 
p

ra
cƟ

ce
 c

o
o

p
er

aƟ
ve

 le
ar

n
in

g 
in

 o
rd

er
 t

o
 

p
ro

m
o

te
 s

tu
d

en
t 

ac
ad

e
m

ic
 im

p
ro

ve
‐

m
en

t 
an

d
 d

e
m

o
cr

aƟ
c 

so
ci

al
 p

ro
ce

ss
es

. 
 W

h
a

t 
d

o
es

 IA
SC

E 
d

o
? 




Su
p

p
o

rt
s 

th
e

 d
ev

el
o

p
m

e
n

t 
an

d
 

d
is

se
m

in
aƟ

o
n

 o
f 

re
se

ar
ch

 o
n

 c
o

o
p
‐

er
aƟ

ve
 le

ar
n

in
g,

 p
ar
Ɵ

cu
la

rl
y 

ed
u
‐

ca
to

r 
re

se
ar

ch
 a

n
d

 in
q

u
ir

y 
th

at
 

fo
st

er
s 

u
n

d
er

st
an

d
in

g 
o

f 
th

e 
eff

ec
ts

 o
f 

co
n

te
xt

 o
n

 im
p

le
m

en
Ɵ

n
g 

co
o

p
er

aƟ
ve

 le
ar

n
in

g 
 




H
el

p
s 

o
rg

an
iz

aƟ
o

n
s 

d
ev

el
o

p
 

st
ru

ct
u

re
s 

th
at

 e
n

h
an

ce
 c

o
o

p
er
‐

aƟ
o

n
 in

 e
d

u
ca
Ɵ

o
n

, w
o

rk
in

g 
th

ro
u

gh
 t

h
e 

in
cl

u
si

o
n

 o
f 

p
eo

p
le

 
o

f 
d

iv
er

se
 b

ac
kg

ro
u

n
d

s 
in

 o
u

r 
sc

h
o

o
ls

 a
n

d
 s

o
ci

et
y 

 




W
o

rk
s 

w
it

h
 lo

ca
l, 

n
aƟ

o
n

al
, a

n
d

 in
te

r‐
n

aƟ
o

n
al

 o
rg

an
iz

aƟ
o

n
s 

to
 e

xt
en

d
 

h
ig

h
 q

u
al

it
y 

p
ra

cƟ
ce

s 
o

f 
co

o
p

er
aƟ

ve
 

le
ar

n
in

g.
 




Sp
o

n
so

rs
 c

o
lla

b
o

ra
Ɵ

ve
 c

o
n

fe
r‐

en
ce

s 
an

d
 p

ro
je

ct
s 

th
at

 e
x‐

te
n

d
 t

h
e 

u
n

d
er

st
an

d
in

g 
o

f 
co

o
p

er
aƟ

ve
 le

ar
n

in
g 

p
ri

n
ci
‐

p
le

s 
in

 d
iff

er
e

n
t 

se
ƫ

n
gs

.  

H
o

w
 d

o
es

 IA
SC

E 
d

o
 t

h
is

? 
 

 Th
ro

u
gh

 o
u

r 
M

EM
B

ER
SH

IP
 D

U
ES

! 
 

 M
EM

B
ER

SH
IP
 B
EN

EF
IT
S 
IN
C
LU

D
E:
 

 O
u

r 
N

EW
SL

ET
TE

R
 is

 p
u

b
lis

h
ed

 t
h

re
e

 Ɵ
m

e
s 

a 
ye

ar
 a

n
d

 p
ro

vi
d

es
 in

fo
rm

aƟ
o

n
 e

ss
en

Ɵ
al

 t
o

 
an

yo
n

e 
in

vo
lv

ed
 in

 c
o

o
p

er
aƟ

o
n

 in
 e

d
u

ca
Ɵ

o
n

 
th

ro
u

gh
: 

 


R
es

ea
rc

h
 a

n
d

 p
ro

je
ct

 r
ep

o
rt

s 
fr

o
m

 t
h

e 
in

te
rn

aƟ
o

n
al

 p
er

sp
ec
Ɵ

ve
. 




N
ew

 id
ea

s 
fr

o
m

 le
ad

er
s 

in
 t

h
e

 fi
e

ld
. 




R
ep

o
rt

s 
o

n
 t

h
e 

la
te

st
 r

es
ea

rc
h

 a
n

d
 jo

u
r‐

n
al

 p
u

b
lic

aƟ
o

n
s.

 




B
o

o
k 

an
d

 m
e

d
ia

 r
ev

ie
w

s.
 




N
ew

 r
es

o
u

rc
es

 f
o

r 
C

L 
o

n
 t

h
e 

W
W

W
. 




A
rƟ

cl
es

 b
y 

in
te

rn
aƟ

o
n

al
 e

xp
er

ts
 o

n
 t

o
p
‐

ic
s 

su
ch

 a
s 

co
o

p
er

aƟ
ve

 le
ar

n
in

g 
an

d
 

te
ch

n
o

lo
gy

, c
o

o
p

er
aƟ

ve
 le

ar
n

in
g 

w
it

h
 

d
iff

er
en

t 
ag

e
s 

an
d

 p
o

p
u

la
Ɵ

o
n

s,
 t

ea
ch

er
 

ed
u

ca
Ɵ

o
n

 a
n

d
 s

ta
ff

 d
ev

el
o

p
m

en
t.

  




O
u

r 
in

te
rn

aƟ
o

n
al

 a
n

d
 r

e
gi

o
n

al
 c

o
n

fe
r‐

en
ce

s 
b

ri
n

g 
to

ge
th

er
 c

o
o

p
er

aƟ
ve

 e
d

u
ca
‐

to
rs

 f
ro

m
 a

ro
u

n
d

 t
h

e
 

w
o

rl
d

 t
o

 s
h

ar
e 

id
ea

s,
 

co
m

p
ar

e 
su

cc
es

se
s,

 
d

is
cu

ss
 c

h
al

le
n

ge
s,

 a
n

d
  

re
vi

ew
 t

h
e 

la
te

st
 r

e
‐

se
ar

ch
.  

W
e
b
si
te
 

 Th
e 

IA
SC

E 
w

e
b

si
te

, w
h

ic
h

 is
 s

u
p

p
o

rt
ed

 
b

y 
m

e
m

b
er

sh
ip

 d
u

es
, o

ff
e

rs
 m

an
y 

lin
ks

 
to

 s
it

es
 r

el
at

e
d

 t
o

 c
o

o
p

er
aƟ

ve
 le

ar
n

in
g 

an
d

 a
n

n
o

u
n

ce
s 

o
p

p
o

rt
u

n
iƟ

es
 f

o
r 

fa
ce
‐t

o
‐f

ac
e 

le
ar

n
in

g 
w

it
h

 in
te

rn
aƟ

o
n

al
ly

 r
ec

o
g‐

n
iz

ed
 le

ad
er

s 
in

 c
o

o
p

er
aƟ

ve
 le

ar
n

in
g.

  
 


IA
SC

E 
al

so
 o
ff

er
s 

a 
m

e
m

b
e

rs
h

ip
 d

ir
e

c‐
to

ry
 (

u
p

o
n

 r
e

q
u

es
t)

 f
o

r 
th

e
 p

u
rp

o
se

s 
o

f 
n

et
w

o
rk

in
g.

  




A
 li

st
 o

f 
b

o
ar

d
 m

em
b

er
s,

 w
h

o
 a

re
 v

et
‐

er
an

 e
xp

er
ts

 in
 t

h
e 
fi

el
d

, t
o

 c
o

n
ta

ct
 

fo
r 

co
n

su
lt

aƟ
o

n
 a

n
d

 p
ro

fe
ss

io
n

al
 a

s‐
si

st
an

ce
. 




O
cc

as
io

n
al

 d
is

co
u

n
ts

 o
n

 p
u

b
lic

aƟ
o

n
s 

an
d

 c
o

n
fe

re
n

ce
s.

 

 

 
P
le
as
e
 v
is
it
 u
s 
o
n
 t
h
e
 w
e
b
 a
t:
 

w
w
w
.i
as
ce
.n
e
t 

 

http://www.muohio.edu/~iascecwis�


IASCE Newsletter Volume 31 Number 3             page | 19 

 
IASCE MEMBERSHIP FORM 

To
 b

ec
o

m
e 

a 
m

em
b

er
 o

f 
IA

SC
E,

  
vi

si
t 

o
u

r 
w

eb
si

te
  

O
R

 fi
ll 

o
u

t 
th

e 
fo

rm
 b

el
o

w
 a

n
d

 m
ai

l o
r 

fa
x 

to
: 

 
IA
SC
E 
‐ 
C
o
o
p
e
ra
Ɵ
ve

 L
e
ar
n
in
g 

 
K

at
h

ry
n

 M
ar

ko
vc

h
ic

k 
1

1
 S

o
u

th
 R

o
ad

 
R

ea
d
fi

el
d

, M
ai

n
e 

0
4

3
5

5
 U

SA
 

P
h

o
n

e:
 2

0
7
‐6

8
5
‐3

1
7

1
 F

ax
: 1

 (
8

6
6

) 
8

8
3
‐9

2
7

1
 

o
ffi

ce
@

sy
n
Ɵ

ro
.o

rg
 

 
M

em
b

er
sh

ip
 f

o
rm

 
 Su

rn
am

e/
La

st
 N

am
e:

  _
__

__
__

__
__

__
__

__
__

__
 

 Fi
rs

t 
N

am
e:

  _
__

__
__

__
__

__
__

__
__

__
__

__
__

 
 In

sƟ
tu
Ɵ

o
n

:  
__

__
__

__
__

__
__

__
__

__
__

__
__

_ 
 St

re
et

: _
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
_ 

 C
it

y:
  _

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
 

 St
at

e 
o

r 
P

ro
vi

n
ce

: _
__

__
__

__
__

__
__

__
__

__
__

_ 
 Zi

p
/P

o
st

al
  c

o
d

e:
  _

__
__

__
__

__
__

__
__

__
__

__
__

 
 C

o
u

n
tr

y:
  _

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
_ 

 E‐
m

ai
l: 

 _
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
 

 P
h

o
n

e:
  _

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

 
 Fa

x:
  _

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
 

 

A
n
n
u
al
 D
u
e
s 

 
IN

D
IC

A
TE

 T
YP

E 
O

F 
M

EM
B

ER
SH

IP
 

C
ir

cl
e 

o
n

ly
 t

h
e 

b
o

x 
th

at
 a

p
p

lie
s.

 
Fe
e
s 
ar
e
 in

 U
S 
D
o
lla
rs
 

Ty
p
e
s 
o
f 
M
e
m
b
e
r‐

sh
ip

 
O
n
e
 

Y
e
ar

 
Tw

o
 

Y
e
ar
s 

Th
re
e
 

Y
e
ar
s 

B
as
ic
 In

d
iv
id
u
al
 

M
e
m
b
e
rs
h
ip
 

(r
ec

ei
vi

n
g 

n
ew

s‐
le
Ʃ

er
 e

le
ct

ro
n

ic
al
‐

ly
):

 

$
2

0
 

$
3

5
 

$
5

0
 

B
as
ic
 In

d
iv
id
u
al
 

M
e
m
b
e
rs
h
ip
 

(n
ew

sl
e
Ʃ

er
 b

y 
p

o
st

):
 

$
3

0
 

$
5

5
 

$
8

0
 

In
sƟ
tu
Ɵ
o
n
al
 M

e
m
‐

b
e
rs
h
ip
s 

(n
ew

sl
e
Ʃ

er
 b

y 
p

o
st

):
 

$
3

5
 

$
6

5
 

$
9

5
 

M
ak

e
 c

h
ec

ks
 p

ay
ab

le
 t

o
 IA

SC
E.

  F
o

r 
n

o
n
‐

U
S 

p
o

st
ag

e 
(a

ir
m

ai
l)

, p
le

as
e 

ad
d

 $
1

0
 f

o
r 

ea
ch

 y
ea

r'
s 

su
b

sc
ri

p
Ɵ

o
n

. 
 C
h

ec
k 

o
n

e:
  


V
is

a 
  


M
as

te
rc

ar
d

 

#:
 

Ex
p

ir
aƟ

o
n

: 

O
rd

er
 T

o
ta

l:
 

Si
gn

at
u

re
: 


 P

le
as

e 
ch

e
ck

 h
er

e 
if

 y
o

u
 w

o
u

ld
 li

ke
 t

o
 

re
ce

iv
e 

yo
u

r 
N

ew
sl

eƩ
er

 e
le

ct
ro

n
ic

al
ly

.  

IA
SC
E 

  
Th

e 
In

te
rn

aƟ
o

n
al

 A
ss

o
ci

aƟ
o

n
 

fo
r 

th
e 

 
St

u
d

y 
o

f 
C

o
o

p
er

aƟ
o

n
 in

 E
d

u
ca
Ɵ

o
n

 
O

N
 T

H
E 

W
EB

 A
T 

w
w

w
.ia

sc
e.

n
et

 
 

Jo
in

 t
h

e 
w

o
rl

d
w

id
e 

co
m

m
u

n
it

y 
o

f 
 

ed
u

ca
to

rs
, a

d
m

in
is

tr
at

o
rs

, r
es

ea
rc

h
er

s 
 

an
d

 s
ta
ff

 d
ev

el
o

p
er

s 
w

o
rk

in
g 

to
ge

th
er

 
to

 c
re

at
e 

m
o

re
 e
ff

e
cƟ

ve
 le

ar
n

in
g 

 
en

vi
ro

n
m

en
ts

 f
o

r 
o

u
r 

st
u

d
en

ts
 a

n
d

  
o

u
rs

el
ve

s,
 t

h
ro

u
gh

 c
o

o
p

er
aƟ

o
n

  
in

 e
d

u
ca
Ɵ

o
n

.  



IASCE Newsletter Volume 31 Number 3   page | 20  

 

www.iasce.net 

Check your mailing label for your membership expiraƟon date. 

If you receive your copy electronically, we will email your membership 
expiraƟon date along with your newsleƩer. 

11 South Road 
Readfield, Maine 04355 
(207) 685‐3171 
www.iasce.net 

http://www.iasce.net/�

	Annual Dues
	IASCE


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


